
Ares Llop Naya (University of Cambridge)
Anna Paradís (University of Oxford)

Eloi Puig-Mayenco (King’s College London)

Negative concord items in Catalan as L3/Ln:
the case of speakers of L1 English, L1 Italian, L1 Spanish and L1 Portuguese



Overview of the project



Overview
The meeting point between different disciplines:

1. Formal linguistics 
2. Psycholinguistics and second language acquisition 
3. Language pedagogy and the development of teaching materials

Transference of knowledge between different areas (e.g., Dekeyser & 
Botana, 2019; Sato & Loewen, 2019)

Bardovi-Harlig and Comajoan-Colomé (2022), in SLA studies, “there are clear 
attempts to establish connections between research and practice. However, 
neither instructional effect studies nor pedagogical proposals always engage 
with the SLA literature […]; nor do they engage fully with language teaching”. 
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Introduction and aims 

● This research project consists of a comprehensive study on the representation of negation in the 
multilingual grammars of non-native speakers of Romance languages. We aim at contributing 
significantly to not only the study of multilingualism, but also the interaction between 
multilingualism and classroom language research and the development of teaching materials.

● Regarding Second Language Acquisition studies, we aim to present a fresh insight into how the 
negative system, specifically NCIs in two non-veridical contexts, is represented in the grammar 
of learners of Catalan and how this non-native grammatical system interacts with other 
already-acquired systems of negation. 

● In parallel, regarding language pedagogy and the development of teaching materials, we seek to 
analyse the approaches to the teaching and learning of the negative systems in Foreign Language 
textbooks and pedagogical grammar books, in order to identify challenges and potential blind 
spots in the creation of teaching materials.



Research questions



Research questions

1. Do learners of Catalan manage to acquire non-veridical readings of NCIs and if so, are 
there any defined developmental patterns for the two contexts under investigation?

2. Are the developmental patterns modulated by intra (L1, lexical items, proficiency)? 

3. How are NCIs represented in CFL textbooks (to which implicit/explicit evidence 
learners are exposed)? How can NCIs be presented and sequenced in teaching 
materials in order to promote their acquisition?



Outcomes of the project

● Our primary goal is to develop a multidimensional proposal regarding the 
learning and teaching of the system of negation in Catalan as a foreign 
language that includes insights from language acquisition, language pedagogy 
and theoretical linguistic approaches.



The phenomenon under investigation



Strict and non-strict negative concord systems

Strict negative concord:
(1)  Nimeni *(nu) vorbește. (Rom.)

Non-strict negative concord:
 (2)  a. Nadie (*no) habla. (Sp.)
        b. Ninguém (*não) fala. (Port.)
        c. Nessuno (*non) parla. (It.)
 (3)  a. Nobody #doesn’t speak. (Eng.)
        b.*Anybody (doesn’t) speak. (Eng.)
        c. NOBODY doesn’t speak.=‘Everybody speaks.’

(4)  Ningú (no) parla. (Cat.) 

 

The use of NCIs in non-veridical contexts

Existential reading:
(5)    Sei mai stato in Menorca? (It.)
(6)   Have you ever been to Menorca? (Eng.)

(7)   a. *¿Has estado nunca en Menorca? (Sp.)
        b. *Tens estado nunca em Menorca? (Port.)
        c. *Ai fost niciodată in Menorca? (Rom.)

(8)    Has estat mai a Menorca? (Cat.)
9

Where does the Catalan negative system stand within Romance languages (+ English)? 

(Vallduví, 1994; Espinal, 2002; Tubau, 2008; Llop, 2020; Espinal & Llop, 2022)
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 (2)  a. Nadie (*no) habla. (Sp.)
        b. Ninguém (*não) fala. (Port.)
        c. Nessuno (*non) parla. (It.)
 (3)  a. Nobody #doesn’t speak. (Eng.)
        b.*Anybody (doesn’t) speak. (Eng.)
        c. NOBODY doesn’t speak.=‘Everybody speaks.’

(4)  Ningú (no) parla. (Cat.) 

 

The use of NCIs in non-veridical contexts

Existential meaning:
(5)   Sei mai stato in Menorca? (It.)
(6)   Have you ever been to Menorca? (Eng.)

(7)   a. *¿Has estado nunca en Menorca? (Sp.)
        b. *Tens estado nunca em Menorca? (Port.)
        c. *Ai fost niciodată in Menorca? (Rom.)

(8)    Has estat mai a Menorca? (Cat.)
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Where does the Catalan negative system stand within Romance languages (+ English)? 

(Vallduví, 1994; Espinal, 2002; Tubau, 2008; Llop, 2020; Espinal & Llop, 2022)



The use of NCIs in non-veridical contexts



Context English Catalan Italian Portuguese Spanish

Total interrogative sentences YES YES YES NO NO

Indirect questions YES YES YES NO NO

Conditionals YES YES NO NO NO

Relative clauses headed by a 
universal quantifier

YES YES NO NO NO

Adversative predicates YES YES YES NO YES

Comparative sentences YES YES YES YES YES

Few-structures YES ? ?/NO NO ?/NO

Only-structures YES NO n.d. NO NO

Licensing of NCIs in non-veridical contexts in Catalan

Adapted from Arnaiz (2002) & Llop (2020)
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L1 L2L3/Ln



A look at the L3/Ln literature



L3 initial stages

The L3/Ln morphosyntax field has mostly looked at the type/timing/source of transfer…

Bardel & Falk, 2007
Rothman, 2010, 2015
Sprouse & Schwartz, In prep

Flynn, et al. 2004;
Berkes & Flynn, 2012;
Westergaard, et al. 2017; 2020 
Slabakova, 2017
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L3 initial stages

What do we actually know so far?

➔ There is no consensus in the literature
◆ Evidence for all the positions (sometimes compatible with more than one)



L3 initial stages

What do we actually know so far?

➔ There is no consensus in the literature
◆ Evidence for all the positions (sometimes compatible with more than one)

(Rothman, González Alonso and Puig-Mayenco, 2019: 223)



L3 initial stages

What do we actually know so far?

➔ There is no consensus in the literature
◆ Evidence for all the positions (sometimes compatible with more than one)

➔ Some theories seem to have more explanatory power than others
➔ Some of the variability might be explained by methodological factors (Puig-Mayenco, et 

al. 2020)



L3 development

Do we know much about L3 developmental trajectories? 
Not really…

➔ A good portion of studies use “developmental data” to answer questions related to 
transfer itself
◆ 54.34% of available studies use post-beginner data (n=50) (Rothman, et al. 2019)



L3 development

Do we know much about L3 developmental trajectories? 
Not really…

➔ A good portion of studies use “developmental data” to answer questions related to 
transfer itself
◆ 54.34% of available studies use post-beginner data (n=50) (Rothman, et al. 2019)

➔ Only one hypothesis attempting to model developmental patterns
◆ Cumulative Input Threshold Hypothesis (Cabrelli & Iverson, Submitted)
◆ Non-facilitation from a transferred L2 will need LESS input to be overcome (i.e., the 

rate of   overcoming such transfer will be quicker).



L3 development

What do we know about L3 morphosyntax development?

Morphosyntax:
1. Cabrelli, et al. 2020: L3 Brazilian Portuguese by Sp-En bilinguals, DOM
2. Puig-Mayenco, et al. 2020: L3 English by Catalan-Spanish bilinguals, NQs and NPIs
3. Stadt, 2019: L3 French/German by Dutch-English bilinguals,  Verb placement



The empirical study



Participants 

➔ We gathered data from 89 learners of Catalan Ln enrolled at a university in the UK, 
Portugal/Brasil, Spain or Italy (Xarxa Institut Ramon Llull):
◆ L1 Portuguese (13) + L1 Spanish (11)
◆ L1 Italian (24) 
◆ L1 English (41)

➔ All participants had advanced proficiency in an L2: 
◆ L1 Romance speakers → L2 English (and Spanish or French)
◆ L1 English speakers → L2 Spanish and/or L2 French



Methods

All participants completed three different tasks:

Truth-Value 
Judgement 
task 

Background
questionnaire

Proficiency
Task



Methods: the truth-value judgement task

➔ Participants read a context and saw a sentence. They were asked to say whether the 
sentence was true or false.

➔ Three conditions:
◆ Fillers/distractors: 24 fillers and 24 distractors (48 items)
◆ Non-veridical condition: 32 items divided into two sub-conditions

● NCI in questions or conditionals targeting existential readings.
◆ Anti-veridical condition: 32 items (*not presented here*)

● NCI in preverbal position co-occurring with sentential negation

➔ Half of the items in each conditions had a “TRUE” expected answer and half had a 
“FALSE” expected answer.



‘Carla says she will call you if the witness speaks to the lawyer’
Carla: ‘I will call you if the witness says anything’.

False / True



Results

Data treatment for the TVJT

➔ the proportion of accuracy in the fillers/distractors was calculated.
◆ 1 = accurate response; 0 = wrong response 
◆ Accuracy in fillers was used to check for attention (>75%)

➔ The proportion of existential readings (=target response) was calculated for the items 
in the non-veridical contexts.
◆ 1=existential reading; 0= single negation reading



Results

An overview…

● Most participants, irrespective of proficiency level, have high proportion of accuracy in the 
filler conditions (=evidence showing the task works).
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An overview…

● Data in the non-veridical conditions show large degrees of  variation across the three levels 
of proficiency .



Results

An overview…

● Data in the non-veridical conditions show large degrees of  variation across the three levels 
of proficiency .

We need to explore whether 
variation is explained by 
sub-condition, lexical item, 
proficiency group or L1.



Results

In more detail… L1 Italian speakers have 
high rates of TARGET 
responses at beginner 
levels.



Results

In more detail…
L1 English and L1 
Portuguese/Spanish 
speakers have low rates of 
TARGET responses at 
beginner levels.



Results

In more detail…

L1 English speakers seem 
to overcome initial 
non-facilitation quite 
quickly. Their rates of 
TARGET responses go up 
from high beginner 
onwards.



Results

In more detail…

L1 Portuguese/Spanish 
speakers do not seem to 
overcome such initial 
non-facilitation.



Results

In more detail…

L1 Italian/English have a 
decrease of TARGET 
responses at intermediate 
levels.



Preliminary statistical analysis:

➔ We run a GLMM model with the effect of
◆ L1, proficiency, condition, Lexical Items
on the interpretation coded binarily “Existential” vs “SN” reading.

➔ Results show significant main effects of L1, proficiency and condition and a 
significant interaction between L1*proficiency and L1*proficiency*condition



1. Previously acquired knowledge plays an important role early on.
➔

➔ Italian provides a facilitation effect from the very beginning.
➔ Portuguese/Spanish provides non-facilitation from the very beginning.
➔ English does not provide facilitation where it could have done so. 

◆ Two possible explanations: (i) they have mapped NCIs onto NQs instead of NPIs 
and (ii) they have transferred Spanish (all of them have advanced knowledge of 
Spanish).

Results in line with the TPM (Rothman, 2015) and LPM (Westergaard, et al. 2020).

Summary and discussion



2.Overcoming non-facilitation is not straightforward.

● L1 Portuguese/Spanish speakers do not overcome such non-facilitation.
● L1 English speakers do so quite quickly.
● L1 Italian speakers do slightly worse as proficiency increases (potential subsequent 

influence from Spanish or the actual teaching itself).
● Results seem to be in line with Cumulative Input Threshold Hypothesis (Cabrelli & 

Iverson, submitted).

Summary and discussion



The applicability of the results
Per si mai ningú vol ensenyar res de tot això…

‘In case anyone ever wants to teach anything about this…’



The connection of the results with the reality of the CFL classroom

Regarding the areas of language pedagogy and the development of teaching 
materials, we aimed to:

● Gain the overall picture of the approaches to the teaching and learning of the 
negative systems in L2/Ln foreign language textbooks and pedagogic grammar 
books. This allowed us to outline the challenges to overcome, the mismatches 
between SLA research and teaching materials, as well as the blind spots to be 
aware of during the development the final proposal.

● To develop a syllabus (A1 to C2 level) that consistently presents and reinforces 
the adequate use and non-veridical readings of NCIs in Catalan.



Beginner level (A1-A2)
- A punt (1, 2)
- Bàsic (1, 2, 3)
- Som-hi (1, 2, 3)
- Veus (1, 2)
- Gramàtica pràctica del català (A1-B1)*

Intermediate level (B1-B2)
- A punt (3, 4)
- Passos (3)
- Veus (3)

Advanced level (C1-C2)
- Nou nivell suficiència (1, 2, 3)
- Nivell de Suficiència (C1, C2)
- C1 Nivell de Suficiència
- C2 Nivell de Suficiència

The corpus of Catalan FL textbooks analysed
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The analysis of CatalanFL textbooks

The three main areas on which we focussed our research were:

● Linguistic contents: characteristics, properties and sequence of components of the negative 

systems presented to students.

● The acquisition of negative systems and language pedagogy: consistency of the 

sequencing of grammatical contents and the concerns for the L2/Ln development.

● Model of grammar teaching:

a. Metalanguage
b. Syllabus
c. Instructional strategies
d. Multilingualism and mediation



Results of the analysis of CatalanFL textbooks

● When are Catalan NCIs presented to students? Beginner levels (A1-A2) 
●

● How are they presented? 

NCIs are presented linked to  the communicative needs of speakers in different contexts, and 
always as inherently negative words (except for some indirect examples found in the input).

1. Quantitatives: gens ‘(not)at all’, gaire ‘(not) much’
2. Temporal adverbs: mai ‘never’
3. Indefinite pronouns/quantifiers: cap/res ‘anything, nothing’ 
4. Personal indefinite pronouns: ningú / cap ‘anybody, nobody’

● The presentation of NCIs in Catalan as part of a system is absent (except for some 
of the grammar summaries at the end of the books); cross-linguistic comparisons very 
scarce.
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The proposed sequence for the teaching 
and learning of NCIs in Catalan



An SLA-informed sequence for the teaching and learning of NCIs 
in Catalan as a Foreign Language

The proposed sequence to the teaching of non-veridical contexts in Catalan, from ab initio 
(A1) to proficient (C2) levels is based on Long’s (2015) criteria for the sequencing of tasks 
(and, by extension, language content):

- VALENCY.

- FREQUENCY.

- LEARNABILITY.

- COMPLEXITY AND DIFFICULTY.



An SLA-informed sequence for the teaching and learning of NCIs 
in Catalan as a Foreign Language

The proposed sequence to the teaching of non-veridical contexts in Catalan, from ab initio 
(A1) to proficient (C2) levels is based on Long’s (2015) criteria for the sequencing of tasks 
(and, by extension, language content):

- VALENCY. Communicative value, reach or coverage of the linguistic elements 
and what they are used for:  

Task-Based Learning (TBL) → associating communicative tasks with linguistic 
elements + exploring such elements by means of focus on form activities (Long, 1991).



An SLA-informed sequence for the teaching and learning of NCIs 
in Catalan as a Foreign Language

The proposed sequence to the teaching of non-veridical contexts in Catalan, from ab initio 
(A1) to proficient (C2) levels is based on Long’s (2015) criteria for the sequencing of 
language content:

- FREQUENCY. 

- A spiral curriculum-based approach (Bruner, 1960) → The learner is exposed to explicit 
input (with focus-on-form activities, Long 1991) and to implicit input throughout the 
learning path, and to multiple and various cues that allow them to subsequently access 
the properties of all NCIs (see encoding variability hypothesis, Edmonds et al. 2021).

- The proposal provides strategies to enhance the input and to increase the availability, 
saliency and the accessibility of the more difficult and opaque forms. 



An SLA-informed sequence for the teaching and learning of NCIs 
in Catalan as a Foreign Language
The proposed sequence to the teaching of non-veridical contexts in Catalan, from ab initio 
(A1) to proficient (C2) levels is based on Long’s (2015) criteria for the sequencing of 
language content:

- LEARNABILITY (Pienemann, 1989): instructional sequences should be harmonized 
with developmental sequences.
→ Being aware of the building of the interlanguage (Selinker, 1972) 

→ understanding the complexity of the comprehension of non-veridical contexts → 
Marsden et al. (2017); Puig-Mayenco & Marsden (2018).

- COMPLEXITY AND DIFFICULTY
→ Progression according to learners’ psycholinguistic difficulty to access (and interpret) the 
linguistic forms (Collins et al. 2009).



An SLA-informed sequence for the teaching and learning of NCIs 
in Catalan as a Foreign Language

Long’s (2015) criteria for the sequencing of language content:

- LEARNABILITY (Pienemann, 1984, 1989): instructional sequences should be 
harmonized with developmental sequences.
→ Being aware of the building of the interlanguage (Selinker, 1972) 

→ understanding the complexity of the comprehension of non-veridical contexts → 
Marsden et al. (2017); Puig-Mayenco & Marsden (2018).

- COMPLEXITY AND DIFFICULTY
→ Progression according to learners’ psycholinguistic difficulty to access (and interpret) the 
linguistic forms (Collins et al. 2009).

Thanks to our empirical study → The developmental patterns + evidence of the 
role of learners’ L1/Ln. + difficulty or not to interpret certain forms



Beginner levels: understanding the system +  scaffolding hints to raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

55AP1 (U4)

Mires sovint la televisió?
‘Do you often watch TV?’

A1-A2
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Mires sovint la televisió?
‘Do you often watch TV?’

AP1 (U4)

Mires mai la televisió?
‘Do you ever watch TV?’

Beginner levels: understanding the system +  scaffolding hints to  raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

A1-A2



57AP1 (U7)

‘Recall that we use gens and 
cap (‘any’) to express the 
absence of a product’.

Beginner level: understanding the system +  scaffolding hints to  raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

A1-A2



58AP1 (U7)

‘Recall that we use gens and 
cap (‘any’) to express the 
absence of a product’.

Beginner levels: understanding the system +  scaffolding hints to  raise learners’ 
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A1-A2



59
AP2 (U5)

Beginner levels: understanding the system +  scaffolding hints to  raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

A1-A2



60
AP2 (U5)

Si fa molt vent… 
‘If it’s very windy…’ 

Beginner levels: understanding the system +  scaffolding hints to  raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

A1-A2



61
AP2 (U5)

Si plou gens…
‘If it rains at all…’

Si fa gens de vent…
‘If it is at all windy…’

Beginner levels: understanding the system +  scaffolding hints to  raise learners’ 
awareness about the contrast between antiveridicality and non-veridicality

A1-A2



Intermediate level: consolidation of the notions of anti-veridicality/non-veridicality 
and pragmatic differences in the uses of NCIs

62
Veus 3 (U2)

La va veure ningú? / Qui la va veure?
‘Did anyone see you?’

Ningú (no) em va veure.
No, no em va veure ningú.
‘Nobody saw me.’

Ningú (no) la va veure? 
/ No la va veure ningú?
‘Nobody saw you!?’

B1



63
AP4 (U5)

Continued exposure to the input 
+ more complex structures 

Intermediate level: consolidation of the notions of antiveridicality/non-veridicality 
(continued exposure) 

Visual representation (embodiment) 
the phenomenon being acquired

B2



F. En parelles, llegiu les notes següents, preses per un dels assistents a la conferència de 
premsa, assegureu-vos que les enteneu correctament i marqueu quines són completament 
fidels amb el contingut del que s’hi ha explicat. Justifiqueu el perquè de les respostes. Si us 
cal, podeu tornar a escoltar l’àudio. 

Les autoritats…

1. A penes van trobar cap prova ni ningú que pogués testificar en contra dels acusats.
2. La intendent assegura que les proves lingüístiques han estat més decisives que cap altra de cara a 
la inculpació. 
3. En comptes de tornar a acusar ningú, volien tenir un perfil més clar del lladre. 
4. Temen que el furtador faci res perillós de cara a futurs esdeveniments socials. 
5. Neguen que el fals acusat estigui gens molest per tot el que ha passat i que vulgui emprendre cap 
acció legal. 
6. Recorden que qui hagi tingut mai accés a detalls del cas i no els faci arribar als investigadors pot 
ser acusat de col·laboració amb la banda criminal. 

Advanced levels: the command of the notion of non-veridicality beyond interrogatives 
and conditionals 

A punt 6, C2 (in prep.)

C1-C2
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Les autoritats…

1. A penes van trobar cap prova ni ningú que pogués testificar en contra dels acusats.
2. La intendent assegura que les proves lingüístiques han estat més decisives que cap altra de cara a 
la inculpació. 
3. En comptes de tornar a acusar ningú, volien tenir un perfil més clar del lladre. 
4. Temen que el furtador faci res perillós de cara a futurs esdeveniments socials. 
5. Neguen que el fals acusat estigui gens molest per tot el que ha passat i que vulgui emprendre cap 
acció legal. 
6. Recorden que qui hagi tingut mai accés a detalls del cas i no els faci arribar als investigadors pot 
ser acusat de col·laboració amb la banda criminal. 

Advanced levels: the command of the notion of non-veridicality beyond interrogatives 
and conditionals 

A punt 6, C2 (in prep.)

CONTEXT:
A Press conference on 
the importance of 
forensic linguistics to 
solve a crime.

C1-C2



F. En parelles, llegiu les notes següents, preses per un dels assistents a la conferència de 
premsa, assegureu-vos que les enteneu correctament i marqueu quines són completament 
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cal, podeu tornar a escoltar l’àudio. 
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acció legal. 
6. Recorden que qui hagi tingut mai accés a detalls del cas i no els faci arribar als investigadors pot 
ser acusat de col·laboració amb la banda criminal. 

Advanced levels: the command of the notion of non-veridicality beyond interrogatives 
and conditionals 

A punt 6, C2 (in prep.)

Oral comprehension activity 
(interpretation of NCIs) 
in more complex 
non-veridical contexts

C1-C2
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1. A penes van trobar cap prova ni ningú que pogués testificar en contra dels acusats.
2. La intendent assegura que les proves lingüístiques han estat més decisives que cap altra de cara a 
la inculpació. 
3. En comptes de tornar a acusar ningú, volien tenir un perfil més clar del lladre. 
4. Temen que el furtador faci res perillós de cara a futurs esdeveniments socials. 
5. Neguen que el fals acusat estigui gens molest per tot el que ha passat i que vulgui emprendre cap 
acció legal. 
6. Recorden que qui hagi tingut mai accés a detalls del cas i no els faci arribar als investigadors pot 
ser acusat de col·laboració amb la banda criminal. 

Advanced levels: the command of the notion of non-veridicality beyond interrogatives 
and conditionals 

A punt 6, C2 (in prep.)

Non-veridical contexts 
included:
- Few/barely structures
- Adversative predicates 
- Relative clauses 
-Comparative sentences

C1-C2



1. A penes van trobar cap prova ni ningú que pogués testificar en contra dels acusats.
2. La intendent assegura que les proves lingüístiques han estat més decisives que cap altra de cara a 
la inculpació. 
3. En comptes de tornar a acusar ningú, volien tenir un perfil més clar del lladre. 
4. Temen que el furtador faci res perillós de cara a futurs esdeveniments socials. 
5. Neguen que el fals acusat estigui gens molest per tot el que ha passat i que vulgui emprendre cap 
acció legal. 
6. Recorden que qui hagi tingut mai accés a detalls del cas i no els faci arribar als investigadors pot 
ser acusat de col·laboració amb la banda criminal. 

Advanced levels: the command of the notion of non-veridicality beyond interrogatives 
and conditionals 

A punt 6, C2 (in prep.)

G. In pairs, read the sentences from the previous activity and discuss the 
interpretation of the highlighted words. The words in bold will help you to 
identify the contexts that facilitate such an interpretation.
Afterwards, check the transcriptions of the press conference and find two 
more contexts in which the highlighted words are used with the same 
non-negative meaning.

How do these cases compare to the other languages that you know?

C1-C2



Context English Catalan Italian Portuguese Spanish

Total interrogative sentences YES YES YES NO NO

Indirect questions YES YES YES NO NO

Conditionals YES YES YES* NO NO

Relative clauses headed by a 
universal quantifier

YES YES NO NO NO

Adversative predicates YES YES YES NO YES

Comparative sentences YES YES YES YES YES

Few-structures YES ? ?/NO NO ?/NO

Only-structures YES NO n.d. NO NO

Licensing of NCIs in non-veridical contexts in the Romance languages studied + English

L1 L2L3/Ln



CONCLUSIONS

➔ Our study contributes to the understanding of L3/Ln acquisition
➔ We show that previously acquired knowledge matters early on and importantly that it 

has a strong effect on development.
◆ Differential rates of acquisition in line with CITH (Cabrelli and Iverson, submitted).

➔ We have discussed the importance of teaching sequences and developed one in 
accordance to some of our findings.
◆ The sequence has been implemented and used in “A punt” (IMPACT)

➔ The study is an interdisciplinary approach to the understanding of how things are 
acquired and taught in FL in multilingual contexts.
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Thank you for your attention
Moltes gràcies per la vostra atenció
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